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HIGHLIGHTS AND RECOMMENDATIONS

HIGHLIGHTS

SSSS

While more than 85% of
students had engaged
with Indigenous pedagogy,
75% said they want more
land-based learning and
community-based education,
with the remaining participants
either wanting more land-based
learning (23%) or community-
based education (2%).

RECOMMENDATIONS

O

Integrate Indigenous
Knowledge and
perspectives in

education programs

and courses.

A

Incorporate
opportunities for both
land-based learning
and community-based
education.

A REVIEW OF INDIGENOUS EDUCATION MODELS

Involve Elders and
Indigenous Knowledge
Keepers for a wholistic

learning model.

N
U

Provide accessible, safe
spaces for Indigenous
students to connect
and embrace identity.

The majority of students
highlighted a demand
for greater incorporation
of Indigenous culture and
enhanced support on their
campuses. This included a
call for increased community
engagement, as well as easier
access to cultural activities.

Foster sense of

belonging and

community for
Indigenous students

OXO
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Several students reported
feelings of isolation during
their education experience.

While they appreciated
their academic studies,

the insufficient presence

of Indigenous cultural
representation and community
support on campus left them
feeling disconnected.

W

Support well-being of
Indigenous students
with Indigenous Elders/
counsellors and events.

on and off campus.

2

Educate faculty and
administrators on
Indigenous students’
experiences and needs.

®

Expand funding and
accessibility of support
to include more flexible

hours and services.
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INTRODUCTION

INTRODUCTION

Background

This study is the follow-up to the earlier report by Indspire, “Key Components of Indigenous Pedagogies
Literature Review” (Bone, 2023). This document outlined the key components of Indigenous pedagogies
to explore methods of infusing Indigenous perspectives, knowledge, and culture. This included the
importance of relationality, intergenerational learning, and experiential learning to inform the use

of a wholistic approach. The research also explored the incorporation of Indigenous teaching methods,
considering the representation of Indigenous educators, systemic hurdles, and the challenges faced
by Indigenous students within the educational system. The recommendations from this report pointed to
the need to create more space for Indigenous perspectives, prioritizing Indigenous pedagogical practices.

Findings from that study led to the current review of Bachelor of Education (B.Ed.) program models,
specifically looking at Indigenous students’ experiences. This comes from the need to understand how the
next generation of Indigenous teachers are being taught and supported within their post-secondary
journey. As evidenced by prior research, there exists a pressing demand for Indigenous students

to experience representation within the education system via Indigenous educators and culturally
pertinent curriculum (Herkimer, 2021). Often, Indigenous students feel excluded within Western
education systems and have difficulty navigating these spaces. Therefore, it is crucial to take the
necessary steps to make institutions more inclusive and supportive for Indigenous students who

are pursuing careers as educators.

Purpose

The purpose of this report is to gain insight into the ways post-secondary institutions are supporting
Indigenous students within B.Ed. programs. This assists in understanding the approach institutions are
taking to being more accessible and welcoming to Indigenous students through the support the institutions
offer, from the application process onward. Recommendations for how Indigenous students can be
better supported in B.Ed. programs will emerge from this study.
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PROJECT DESIGN

PROJECT DESIGN

Research Questions

An initial literature review was completed to identify the key components of Indigenous pedagogies
and barriers experienced. This led to the development of the next stages of the research study which
seeks to understand Indigenous B.Ed. students’ experiences, including:

=

Do Indigenous students Do B.Ed. programs Are there opportunities for
feel supported and included provide Indigenous students Indigenous students to engage
in B.Ed. or Indigenous teacher with culturally responsive in land-based learning or
education streams? teaching skills that are practical? community-based education?

Methodology

A survey was administered to B.Ed. students to learn about the current support their institutions
and programs offer. This included opportunities to explore Indigenous pedagogies such as such as
land-based learning and community-based education, as well as any recommendations students
wanted to share to improve the cultural inclusiveness of their programs. This approach was used
to gain a more wholistic understanding of B.Ed. students’ experiences in their programs.

Survey Method

The 2023 Bachelor of Education Survey was sent out in March 2023 to 285 previous successful B.Ed.
Building Brighter Future (BBF) recipients and had a respondent rate of 20.4%. Of the 58 responses,
some questions were incomplete or not applicable. As such, the total number of responses (n)

is shared with every figure in this report. Most respondents were in their fourth or fifth year (54%)
or had graduated (37%). The remaining (9%) reported being in the first, second, or third year of
their program (see Appendix).

The survey asked students to rate their experience within B.Ed. programs on multiple aspects around
Indigenous support/inclusion and Indigenous pedagogies. A set of Likert-scale (e.g., “Poor” to
“Excellent”) questions were used to capture participants’ rating of the overall support offered
to Indigenous students in their programs and overall experience in programs. Follow-up and
open-ended questions prompted responses around areas that needed improvement which

are captured within the themes that are presented in the report.
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RESULTS

RESULTS

Distribution of Students’ Institutions Across Canada

The majority of B.Ed. students who responded to the survey attended their educational program

in Saskatchewan (26%) and Alberta (19%), followed by British Columbia (17%) and Manitoba (16%).
We also see representation from Ontario (10%) and Quebec (5%), and a smaller representation from
Nunavut (3%), New Brunswick (2%), and Nova Scotia (2%).

Figure 1: Province Location of Educational Institutions

Proportion
15
7.5
0
1
1

Powered by Bing
©GeoNames, Microsoft, TomTom

Note: Figure 1 number of total B.Ed. student respondents (n=58).
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RESULTS

Students’ Experiences of Indigenous Pedagogies

Students were asked to reflect on Indigenous ways of knowing and learning and how these knowledges
were incorporated into their courses. Fifty-six percent of the students reported feeling connected,
reciprocal, and respectful. In contrast, 43% felt little to no connection, reciprocation, or respect
(these proportions are broken down on the right side of Figure 2).

Figure 2: Inclusion of Indigenous Ways of Knowing and Learning

Connected, Little Connection,

Reciprocal, Reciprocation,

and Respectful or Respect

34% — 22%

No Connection,

Reciprocation,

43% or Respect

Very Connected, ) p12¢y

Reciprocal, and °
Respectful

22% — Unconnected,

Non-Reciprocal,

and Disrespectful
9%
Note: Figure 2 proportions calculated based on total respondents (n=58).

When asked which type of Indigenous pedagogies students would want to participate in, there was

a strong interest in both land-based learning and community-based education (75%) while a portion
wanted more land-based learning (23%) or community-based education (2%) only. When asked about
participation in Indigenous pedagogies, 15% indicated having no participation in land-based learning
or community-based education during their program (see Appendix).

Figure 3: Desire for Land-Based Learning and Community-Based Education

Land-Based
Learning

Both Land-Based and 23%

Community-Based
75%

Community-Based

Education
2%

Note: Figure 3 proportions calculated based on total respondents (n=56).
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RESULTS

Availability of Indigenous Support at Institutions

Students were asked about various types of support offered for Indigenous students at their institutions.
Positively, more than two-thirds of respondents said there were dedicated spaces for Indigenous
students and access to academic advisors at their institutions. However, more than half identified funding
and equitable application requirements to be not well known and/or very little offered or not offered

to Indigenous students. The results also suggests that respondents experienced a significant lack

of availability for priority housing and course registration.

Figure 4: Accessibility and Availability of Indigenous Student Support

Dedicated Indigenous Spaces
Academic Advising or Support
Bursaries, Scholarships, or Funding
Equitable Application Requirements
Priority Course Registration
Indigenous Priority Housing

B Offered and Easily Accessible B Offered But Not Well Known B Very Little Offered or Not Offered

Note: Figure 4 proportions calculated based on responses:
Dedicated Spaces (n=53), Academic Advising (n=54), Funding (n=57), Application Requirements (n=53),
Registration Priority (n=49), and Housing Priority (n=31).
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RESULTS

Education Program Experience and Satisfaction

Students were asked about their feelings of connection and support in their education programs.
Sixty-eight percent of respondents felt connected and included in their programs, while 32% felt some
sense of connection and inclusivity, and 9% felt unconnected and/or excluded. When looking at feelings
of support offered, 60% of respondents felt supported and connected, while 26% felt some support
and connection, and 14% felt isolated and unsupported.

Figure 5: Connection within Education Program

Unconnected
and Excluded

9%

Connected
and Included
68%
Some Connection
and Inclusivity
23%
Figure 6: Support within Education Program
Isolated and
Unsupported
14%
Supported
and Connected
60%

Some Support
and Connection
26%

Note: Figure 5 and 6 proportions calculated based on total respondents (n=58).
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RESULTS

Areas of Improvement in Education

Indigenous B.Ed. students shared how they felt their institutions could improve support in
education programs. Improving education and Indigenization efforts was strongly identified within
students’ responses. This included greater incorporation of cultural activities, land-based learning and
community-based education, and the increase of Indigenous spaces for students to feel supported.
This highlights the importance of including a wider representation of Indigenous perspectives

to better incorporate Indigenous pedagogy and culture into courses and programs.

Students’ open-ended responses were analyzed and categorized
into five main themes and 10 sub-themes.

PO
1. Indigenous Culture 2. Community Connection 3. Cultural Education
and Pedagogy: and Spaces: and Support:

Culture and Indigenous Community Connection Education, Training,
Ways of Being and Support Systems and Cultural Safety

Indigenous Courses, Accessible Indigenous Elder and Mental
Pedagogy, and Perspectives Spaces and Support Health Support

4. Academic Advisors 5. Financial Support
and Success: and Resources:

Academic Advisors Financial Support
and Support Needed to Succeed

Understanding Faculty Food Insecurity,
and Administrators Housing, and Childcare
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REFLECTIONS

REFLECTIONS

Indigenous Culture and Pedagogy

Culture and Indigenous Ways of Being

The merging of Indigenous culture with academic pursuits is not just about upholding traditional
knowledge, it is about practical, everyday experiences. Classrooms become places where knowledge
comes alive, where learning comes from the land and community itself. While involvement with the
land and outdoor learning can profoundly impact students, if these engagements are superficial and
lack genuine cultural or educational significance, it may feel hollow and fail to establish authenticity.
Consequently, this could detract from students’ overall experiences.

Indigenous students’ insights point to a need for a richer, more interconnected, communal environment
where Indigenous culture, traditions, and knowledge are celebrated, integrated, and respected.

A recurring sentiment among students is the importance of community involvement in education.
Elders play a crucial role in this context, as the carriers of Indigenous Knowledge and wisdom.

This also aids in bridging the generational gap between youth and Elders, and fosters a more
wholistic learning environment.

I took a class on land-based pedagogy where we went out onto the land
and had land experiences. It was fantastic. | now incorporate that teaching
into my own classroom when | teach.

— Student Respondent, 2023
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REFLECTIONS

Indigenous Courses, Pedagogy, and Perspectives

On the academic front, there is a clear desire for a greater emphasis on Indigenous courses to include
land-based learning and community-based education opportunities. By integrating more Indigenous
ways of knowing and learning, institutions can offer a more authentic and enriching educational
experience. Another key recommendation is more extensive integration of Indigenous pedagogies
across various courses. Beyond history and cultural lessons, students are eager to see Indigenous
perspectives incorporated into their B.Ed. programs, where traditional knowledge can offer a unique
and enriching learning experience.

Actively engaging with the land fosters a distinctive and interactive learning experience that
underscores the significance of recognizing and valuing the environment. Land-based learning
opportunities provide students with a more profound understanding of Indigenous worldviews.
The addition of Elders and Indigenous guest speakers, especially those who hold connection to
culture, community, and land, contribute to providing invaluable insights. It is important to note
that even though individuals may be knowledgeable, some students felt guest speakers did not
communicate respectfully, undermining the benefits of their contribution.

I think the University, as well as the Bachelor of Education program specifically,
has done a lot of decolonizing work. However, | feel as though Indigenous perspectives
could be prioritized more throughout the education program. It often felt like

Indigenous perspectives and culture were an add-on to our teacher training.

— Student Respondent, 2023
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REFLECTIONS

Community Connection and Spaces

Community Connection and Support Systems

The journey through higher education is a transformative experience, but for many Indigenous
students, it also comes with visible and hidden challenges. While educational programs are
appreciated, there is a shared sentiment that more can be done to foster a sense of belonging
and community for Indigenous students. Several students have expressed feelings of isolation
during their post-secondary educational journey. Even though they enjoyed their academic
programs, the lack of a strong Indigenous community contributed to feelings of loneliness
and disconnection from community support.

The importance of community is evident. For these students, university is more than just
an educational institution, it represents a space where they seek connection and affirmation
of their identities. Consequently, there is a need for institutions to amplify their efforts

in recruiting more Indigenous students. This is not just for the students’ benefit, but also for
the wider educational community and future generations. The presence of diverse voices,
perspectives, and experiences enriches the educational environment and ensures that

future generations have positive role models.

I would have appreciated having a support system of fellow Indigenous students
to gather with or chat with. If there had been a message board or virtual gathering,
that would have been great.

— Student Respondent, 2023

A REVIEW OF INDIGENOUS EDUCATION MODELS INDSPIRE | 2024



REFLECTIONS

Accessible Indigenous Spaces and Support

Enhancing on-campus infrastructure by creating more Indigenous-focused spaces can provide students
with a place to connect with others and their cultural identity. Some students also found these valuable
spaces to study. Dedicated buildings and gatherings that honor culture serve as vital safe spaces,

but challenges remain. Some programs struggle to provide comprehensive support, leaving students
feeling disconnected. Other Indigenous centres are inconveniently located, or have less than ideal hours,
which create accessibility issues.

Several students have highlighted the desire for more Indigenous spaces within institutions and

a more virtual presence for networking and support. Yet, the need for community extends beyond
physical and virtual spaces. The desire for more interaction with instructors, greater access to Elders,
and an environment where both students and staff are culturally responsive is clear. Some students
wish for the enhancement of existing supports, like extended operating hours for Indigenous student
centers and more extracurricular opportunities.

I think some community building could help because COVID made us a lot more
separate. It would also be nice if there were a few more mental health supports.

— Student Respondent, 2023
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REFLECTIONS

Cultural Education and Support

Education, Training, and Cultural Safety

Authenticity is essential in integrating Indigenous Knowledge into the education curriculum. It requires
educators to undergo in-depth training to understand and represent Indigenous perspectives across
various subjects. While some universities have taken steps toward decolonization, Indigenous students
felt the strong need for deeper integration of Indigenous perspectives and lived experiences in
teacher training. Cultural safety was an issue when discussing Indigenous topics in the classroom.
Some students felt they were not adequately supported.

We had a week of Indigenous content, with a little content
woven into select classes. The week-long event was quite triggering
and not well supported.

— Student Respondent, 2023

Elder and Mental Health Support

Creating safe and supportive spaces in academia is essential for Indigenous students to succeed.

This is underlined by the need to incorporate culturally relevant support for students on and off campus.
Indigenous Elders and counselors can provide students with a nurturing environment to connect,

find support, and celebrate their identity. Engaging with Elders and counselors who are well-versed

in Indigenous cultural knowledge can also provide students with a direct and personal understanding
of these living traditions and values.

I would have greatly appreciated a sharing circle or an Elder to speak with.
Unfortunately, the Elder we were told was our support had very religious views
on the role of genders and made many of us uncomfortable.

— Student Respondent, 2023
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REFLECTIONS

Academic Advisors and Success

Academic Advisors and Support

Having an academic advisor that is always available to help was seen as an important support service.
This includes providing contact information for advisors and connecting students to academic mentors
and tutors. For example, it was shared by students that math is a barrier and more tutors are needed.
Availability and hours were noted as issues preventing access to these types of supports. In addition,
emails and reminders from Indigenous students’ services on supports and communication through
social media invitations were identified as being useful to keep students updated.

Speaking to an academic advisor in person was beneficial, as there have been
past issues where communication was not sufficient via email/phone.

— Student Respondent, 2023

Understanding Faculty and Administrators

There is a need for better understanding from faculty and administrators around the varied
backgrounds of Indigenous learners. For example, many students juggle work, family, and the
challenges of returning to education after a hiatus. From this, students have stressed the need
for mental health and well-being support from their education programs. Check-ins, extensions
for assignments, understanding from faculty, and a supportive network can go a long way

in helping students navigate personal challenges.

More math tutors, more profs that understand a lot of us work
and have a family, and a lot have been out of school for a number of years,
so the things we are learning are new.

— Student Respondent, 2023
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REFLECTIONS

Financial Support and Resources

Financial Support Needed to Succeed

Providing financial assistance and awareness of bursaries and scholarships opens the opportunity
for Indigenous students to follow their dreams of becoming educators. Addressing the financial needs of
students can help reduce barriers. This includes providing specific funding opportunities for students
who are parents or covering travel costs. Amid students’ feelings of financial stress, organizations like
Indspire stand out as a beacon of support. Our impact resonates deeply with students, offering them
financial support and a sense of community, inspiration, and encouragement in their ability to succeed.

I wish that the university would support Indigenous students
who struggle financially and who have food insecurities. | don’t have much
job opportunity because | am a full-time student. Every year, | struggle financially.
So, | have food insecurities which have contributed to my health condition.

— Student Respondent, 2023

Food Insecurity, Housing, and Childcare

The necessity for increased resources and support is apparent, ranging from experiences of food
and housing insecurity to the need for childcare services for Indigenous students. Some students
shared that experiences of food insecurity have contributed to the worsening of pre-existing
health issues. A lack of housing and childcare support also impacts students’ ability to maintain
their education. Although progress has been made in some areas, there is more work to do in
understanding the diverse experiences and needs of Indigenous learners.

Many students in my program have at least one child. Having to find
daycare for children that are not yet school age is a difficult task in my community.
By offering Indigenous daycare within the building, students could focus more of their

attention on their schooling and know that their children are safely close by.

— Student Respondent, 2023
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CONCLUSION

CONCLUSION

Summary

The trajectory of post-secondary education in Canada, especially relating to Indigenous pedagogies,

has progressed in strides while being marked with challenges. This report sought to illuminate the
current landscape, highlighting the experiences of Indigenous students within Bachelor of Education
(B.Ed.) programs and how institutions strive to be more inclusive and supportive of Indigenous students
and pedagogies. It became evident that support structures are paramount for Indigenous students.

The responsibility is on institutions to foster environments where Indigenous students do not just survive,
but thrive and feel seen, respected, and heard. Our intention in this research serves a dual purpose.

First, to act as a catalyst for educational institutions to re-evaluate and amplify their efforts in nurturing

a genuinely inclusive environment. Second, to strive for a more supportive learning experience for
Indigenous students considering careers as educators.

Further Directions

A critical aspect of Indigenous pedagogies is its reach beyond the traditional classroom setting, to engage
with community and the natural environment. Indspire’s dedication to advancing Indigenous education
remains persistent. As we progress with our initiatives, we are guided by lessons of the past, the realities
of the present, and our aspirations for a future where every Indigenous learner feels valued, supported,
and empowered in their academic journey.

Our research illuminates the strength and determination of Indigenous students in their journey through
post-secondary education. In sharing feedback, students expressed appreciation for the opportunity
to voice their experiences, hopes, and concerns. This opportunity represented a genuine effort to
understand and address the unique challenges B.Ed. students face. This underscores the importance

of initiatives that provide students with a platform to share their stories, aspirations, and feedback.
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APPENDIX

APPENDIX

Demographics of Survey Respondents

The following includes summary information on the Indigenous B.Ed. students who participated
in this project and shared their insightful experiences.

Figure 6: Current Year of Study (B.Ed.)
9% 42% 12%

oA

Year 1-3 Year 4 Year 5 Graduated

Note: Figure 6 proportions calculated based on total respondents (n=57).

Figure 7: Indigenous Teachers Stream Figure 8: Indigenous Pedagogy Participation

NA

5% No Participation

15%

. No
53%
Yes
41%
Land-Based
and/or
Community-Based
85%

Note: Figure 7 and 8 proportions calculated based on responses (left n=58, right n=53).
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